Coaching for Change: An In-depth

Look at RTI and Sustainability
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Today’s Goals

Revisiting the RTI framework
Understanding the value of RTI
Sustaining a OReading CultureO

Understanding the LCCOs role in
sustainabllity

Coaching for sustainability
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Revisiting the RTI Framework

A multi-tier model of instruction
Continuous progress monitoring
Data-driven instruction at all tiers
Early intervention provided as needed

Ensures high quality instruction
Bl Frequent professional development
Pl Research-based instructional materials / strategies
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Are they the same?

Texas Reading First
3 Tier Framework
I ntervention

Response to

INTERV ENTION

Diff erentiated by need I | |
Providesearly intervention I | |
Tiered approach I I |
3 Tiersof intervention I I




Ongoing, targetedPD

Funding provided
State-level support for

implementation

Are they the same?

A TexasReading First

3 Tier Framework
| ntervention

Responseto




Value of RTI: Prevention

Focuses on the progress of all students through progress
monitoring and differentiation

Provides high quality instruction / intervention

Student response to instruction / intervention used to
determine course

NASDSE, 2005



Value

Of RTI (cont)

Catches preventable reading difficulties
(Vaughn, Linan-Thompson, & Hickman-Davis, 2003)

Prevention models work better (pcesk, 2001

Reduces Special EC

Better identifies stuc

ucation referrals (pcese, 2001

ents who need help

(Bradley, Danielson & Hallahan, 2002)

Reduces overrepresentation of minorities in
Special Education (ponovan & Cross, 2003

)
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A Culture Shitt

Creating and maintaining a school reading
culture

Clearly articulated and shared purpose, vision
and goals

Common ground on values, norms, beliefs,
language, and expectations for both students
and staff around reading outcomes

CRRFTAC, 2008
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Reading Culture: What 1s 1t?

OHow we do things hereO(with respect to reading)

The materials we use
The training and support we provide

I The instruction we plan and deliver
I The assessments we conduct

The way we use time and other resources
The leadership we provide for reading

Our shared mission, vision, beliefs, expectations, norms,
values, and practices around reading outcomes
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What 1s sustainability?

Maintaining core values of a framework
(integrating them into school culture)

Using them as a guide during change

While maintaining or improving outcomes

Adapted from Century & Levy, 2002
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Key factors of sustainability

Time
Resources

Capacity building

Scaling up

CRRFTAC, 2008
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Coaching for Sustainability:

Your Rol

Creating and sustaining the reading
culture

Building capacity

Building teacher leaders



Reflection

Think about a person with whom you are
now working. Write a reflection about
how this person has reacted to changing
his or her instruction.

What has been your approach to working
with this person? What strategies have
you used?
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Research Background

People dislike change.

(Darling-Hammond & McLaughlin, 1996)

Teachers dislike change even more.

(Borko & Putnam, 1996; Darling-Hammond & Bransford, 2005)

X | 16



Research Background

Change is more likely when it Is:

Relevant: Meet them at thelr needs.  ¢uian, 2001 Haymore

Sandholtz, 2002)

Gradual: One small step at a time.  (ai & Hord, 2001)

Easy Make it specific and simple.  (Han & Hord, 2001)

SuppOrtedZ Leader5h|p |S key (Fullan, 2001; Hargreaves, 2006)

0
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Research Background

Change takes effort and patience. (uian, 2000

Change happens in predictable stages on
a dynamic continuum.  ai & Hora, 2001

—

No Implementation Full Implementation



Stages of Change

(adapted from Hall & Hord, 2001)

Stage 1: Pre-change
Stage 2: Beginning to change
Stage 3: Actively changing

Stage 4: Fluent with change
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Stage 1: Pre-change

Possible descriptors:
Not receptive
Ignores suggestions
NoO interest
Skeptical / Critical
Feels grief
Avoids contact
Resistant (overt or covert)
Appears inactive but E gathering information

0
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Stage 2: Beginning Change

Possible descriptors:
Beginning to try
Overwhelmed
Picks and chooses by comfort level
Watches results, reacts accordingly
Lacks self-confidence
Needs emotional support
Needs resources/tools
Seeks help from peers and not coach

ki
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Stage 3: Active Change

Possible descriptors:
Puts forth effort consistently
Building confidence
Learns from mistakes
Developing independence
Begins to modify
Asks for feedback
More willing to take risks
Begins to see the whole picture

ki
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Stage 4: Fluent With Change

Possible descriptors:
Very receptive
Very comfortable
Contributes their own ideas
Modifies effectively
Refines and enhances practice
Deepens understanding
Mentors others
Analyzes data and curriculum
Sees whole picture of each child
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Putting Research to Use

Just as we ask teachers to differentiate
for students with different needs, the
reading coach must be flexible In
supporting the growth of the reading
teachers in the school based on their
needs. (Hasbrouck & Denton, 2005)
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Differentiation of Coaching Strategies

Dynamic continuum of support by need

Support level

1 2 3 4
—
No implementation Full implementation

0

|

for Y Reading and Language Art 25



Tools for Practice: C3

Organizer to help differentiate strategies

Uses the 3-step process
1.! Assess needs
2.! Group according to need
3.! Differentiate strategies accordingly

Informal, flexible tool



3 COACHING
in a CLIMATE

of CHANGE

Review Descriptors for Stages of Change



C3: Assess Teacher Needs

Ask yourself:
Pl How has this teacher reacted to change?
PlWhat behaviors has this teacher exhibited?
Pl What attitude does this teacher have?
PlWhat level of implementation of Reading First?
PlWhat level of resistance?

Designate a stage (1-4) for each teacher



Revisit Retlection

Think back to the person you chose at the
beginning.

What stage of change best describes that
person?



C3: Differentiate Strategies

Vary strategies by need

Needs determine overall message

Stage 1: OWe are on the same teamO
Stage 2: Ol am here for youO

Stage 3: OYou can do itO

Stage 4: OYou are a leaderO

)
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Differentiated Strategies: General

Create a personal connection; be positive

Be avallable

Model

Monitor progress (teacher and students)
Encourage participation during meetings
Offer tools/resources

Provide professional development

Have teachers observe each other

Arrange for collaboration (time, venue, format)

ki
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Differentiated Strategies: by stages

Diff erentiation M at

Stage 1 Stage 3 Stage 4

Message:On the sarre team Messagel amherefor you Message:You candoit Message:You arealeader

* Be hands-offbut available * Support,support,support * Supportindependence E n c o u mgeindependence

* Listen, valuetheir perspetive * Build knowledgefoundation * Build on foundation G i v e kudos

* Createcommongoal: students * Getin classrom, strategically | < Getinclassrom a lot Provide extensions

* Establishyour credibility * Providesimpletasks/ tools * Morecomplextasks/ tools E n c o u mgeinnovations

* Connectchangeto data * Celebrattries O ffer constructivefeedbak G i v ealeadershiprole

* Give pemissionnotto know * Partnerwith Stage 3 teaches * Partnerwith Stage 2 teaches | Utilize asa model

* Provideclearinformation * Addresspersonakoncerns * Gereralizeproficiercies Be sensitiveto alienation

* Provide useful tools * Oneconapt/activityatatime * Support modifications May beutilized asamentor

* Useotherteachesto reach  Answer OhowtoOquestions * Encoumgeproblem solving | Collaborate onPD

* Relatenew to old practices * Model/ debrief * Obsere/ debrief DonOt overuse

* Involve in decisions * Provide multiple opportunitieso practice U s efor cross-curicular support

* Chooseoneoverallgoal * Monitor implementation Send to confeences
DonOt give up « OTy____ andletOsneetnextweekto discussO Utilize for sustainability
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Differentiated Strategies: Stage 1

Differentiation Mat

Stage 1

Stage 3

Stage 4

Message:On the sane team

Message:l am herefor you

Message:You candoit

Message:You arealeader

* Be hands-off but available

* Listen, value their perspective
* Create common goal: students
* Establish your credibility

* Connect change to data

* Give permission not to know

* Provide clear information

* Provide useful tools

* Use other teachers to reach

* Relate new to old practices

* Involve in decisions

* Choose one overall goal

D o n’tgive up

* Support,support,support

* Build knowledgefoundation

* Getin classromn, strategically
* Providesimpletasks/ tools

* Celebragtries

* Partnerwith Stage 3 teaches

* Addresspersonakoncerns

* Oneconapt/activityatatime
 Answer OhowtoOquestions

* Model/ debrief

* Supportindependence

* Build on foundation

* Getinclassrom a lot

* Morecomplextasks/ tools

* O ffer constructivefeedbak

Partner with Stage 2 teaches
* Gereralizeproficiercies

* Support modifications

* Encoumgeproblem solving

e Obsere/ debrief

* Provide multiple opportunitieso practice

* Monitor implementation

e OTy andletOsneetnextweek to discussO

E n c o u mgeindependence
G i v e kudos

Provide extensions

E n c o u mgeinnovations
G i v ealeadershiprole
Utilize asa model

Be sensitiveto alienation
May beutilized asamentor
Collaborate onPD

DonOt overuse

U s efor cross-curicular support

Send to conferences

Utilize for sustainability
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Differentiated Strategies: Stages 2 and 3

Diff erentiation M at

Stage 1

Stage 3

Stage 4

Message: On the same team

Message: I am here for you

Message: You can do it

Message: You are a leader

¥ Be hands-off but available

¥ Listen, value their perspective
¥ Create common goal: students
¥ Establish your credibility

¥ Connect change to data

¥ Give permission not to know
¥ Provide clear information

¥ Provide useful tools

¥ Use other teachers to reach

¥ Relate new to old practices

¥ Involve in decisions

¥ Choose one overall goal

£ Don’t give up

¥ Support, support, support

¥ Build knowledgefoundation

¥ Get in classroan, strategically
¥ Provide simple tasks / tools

¥ Celebrate tries

¥ Partner with Stage 3teacters
¥ Addresspersonal concerns

¥ One concept/activity at atime
¥ Answer OhowtoOquestions

¥ Model/ debrief

¥ Support independence

¥ Build on foundation

¥ Getin classroan alot

¥ M ore complex tasks/ tools

¥ Offer constuctive feedback

¥ Partner with Stage 2teachers
¥ G e neralize proficiencies

¥ Support modifications

¥ Encourage problem solving

¥ Obseave / debrief

¥ Provide multiple opportu nities to practice

¥ M onitor implementation

¥ OTry and letOsnee next week to discussO

E n c o u rage independence
G i v e kudos

Provide extensions

E n c o u rage innovations
G i v e aleadership role
Utilize asa model

Be sensitive to alienation
May be utilized as a mentor
Collaborate onPD
Don’t overuse
U s e for cross-curricular support
Send to conferences

Utilize for sustainability

-




Differentiated Strategies: Stage 4

Differentiation Mat

Stage 1

Stage 3

Stage 4

Message: On the same team

Message: I am here for you

Message: You can do it

Message: You are a leader

¥ Be hands-off but available

¥ Listen, value their perspective
¥ Create common goal: students
¥ Establish your credibility

¥ Connect change to data

¥ Give permission not to know
¥ Provide clear information

¥ Provide useful tools

¥ Use other teachers to reach

¥ Relate new to old practices

¥ Involve in decisions

¥ Choose one overall goal

£t Don’t

give up

¥ Support, support, support

¥ Build knowledge foundation

¥ Get in classroom, strategically
¥ Provide simple tasks / tools

¥ Celebrate tries

¥ Partner with Stage 3 teachers
¥ Address personal concerns

¥ One concept/activity at a time
¥ Answer “how to” questions

¥ Model / debrief

¥ Support independence

¥ Build on foundation

¥ Getin classrooma lot

¥ More complex tasks / tools
¥ O ffer constructive feedback
¥ Partner with Stage 2 teachers
¥ Generalize proficiencies

¥ Support modifications

¥ Encourage problem solving

¥ Observe/ debrief

E n c ourage independence
Give Kkudos
f Provide extensions
E n ¢ ourage innovations
Give a leadership role
Utilize as a model
Be sensitive to alienation
f M a y be utilized as a mentor

Collaborate on PD

D o n’toveruse

¥ Provide multiple opportunities to practice

¥ Monitor implementation

¥ 13 TI'y

and let’s meet next week to discuss”

U s e for cross-curricular support

f S e nd to conferences

U tilize for sustainability
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Discussion

Look at the strategies that would apply to the
teacher you chose (general or stages)

Choose 2 and discuss why these strategies
would be appropriate for this particular teacher

Can you think of additional strategies that
would be beneficial for this teacher?

)

g

X | 36



Activity

Look at the scenario that has been placed on your
table

Choose the stage that best fits the teacher, and
choose several strategies that will help facilitate
change with this teacher

Choose one person to role play the teacher and one
person to role play the coach. The audience will
guess what stage best describes the teacher and what
strategies have been used.

)
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You can only do so much... ...

KNOW NélAT WHAT ?
[ PRAY FOR? 4\“ /
.h

THE. STRENGTH TO CHANGE
WHAT T CAN, TV INABILITY
T0 ACCEPT WHAT [ CANT,
AND THE INCAPRCITY 10
TELL THE DIFFERENCE

You SHOULD LEAD AN
INTERESTING LIFE

\
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Take-away Messages

You canOt make people change.

However, change is more likely if it Is:
I Relevant

I Gradual

I Easy

| Supported

C3 can assist In differentiation of coaching
strategies to meet different levels of need

0

g
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Contact information

Vaughn Gross Center for Language Arts
University of Texas at Austin

Candice Knight, Ph.D.
candiceknight@mail.utexas.edu

Leticia Grimaldo,M.Ed.
Ilgrimaldo@mail.utexas.edu
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Practice: Scenarios

Mrs. Adams Is a veteran first-grade teacher. She
considers herself to be Owhole languageO and
believes the best way to meet her studentsO
needs is to instill a love of reading and the rest
will follow naturally. She does not follow the
core program and does not do small-group
Instruction. During a PD, you notice that she is
grading papers. What do you do?
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Practice: Scenarios

Mr. Hererra is a 3rd grade teacher. He uses the
core program and does small-group instruction
In his classroom, although he sometimes
modifies curriculum inappropriately. He has
begun to analyze his own data and uses a chart
that helps him track student progress. He
comes to you asking for advice on the tracking
system and you notice that he is not modifying
appropriately for his higher level students.

What do you do?

X 44



Practice: Scenarios

Mrs. Johnson is a new 2nd grade teacher. In her
college prep program, she learned about small
group instruction. While she understands the
concept of centers and small-group instruction,
yet her lack of experience in behavior and
classroom management are not allowing her to
do it effectively. Because she is a new teacher,
she is not yet comfortable asking for help. How

do you support this teacher?

ki
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Practice: Scenarios

Mr. Andretti is a Kindergarten teacher who has
been teaching for 5 years. He Is a master
reading teacher, he is the grade-level leader,
and he mentors the new teachers. His
Kindergarten students adore him and parents
frequently request his classroom. He seeks out
professional development and is excited about
sharing what he learns. It is now February and
he has been modeling for other teachers all
year, but when you approach him to ask him to
model a lesson on phonemic awareness again he
IS reluctant. What do you do?



Practice: Scenarios

Mrs. Ramirez is a veteran 1st grade teacher.
After being resistant to implementing centers

at the beginning of the year, while analyzing
MOY data it became apparent to her that the
teachers that were doing small-group
Instruction were having more success. She is
now interested in learning and Is in the process
of Implementing centers in her classroom but
she is seeking help from her peers and not from
you. You see that she is feeling overwhelmed
and at a grade-level meeting she asks for your
feedback. What do you do?

—
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